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Abstract 
This paper provides a description of a proposed study which examines ESL learners' writing self-efficacy beliefs. 
Past studies have shown that self-efficacy is a strong predictor of successful language performance. Another aim of 
the study is to identify writing strategies ESL learners employ in their expository writing.  This study also attempts 
to investigate the effect (if any) of writing strategies on ESL learners' expository writing performance. To answer 
the first two research questions, a set of questionnaire will be given to ESL learners and teachers. A pre-post test 
will be conducted to obtain data to address the last research question.  
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1. Introduction 
In general, ESL learners find writing as the most difficult skill to master. Studies have shown that ESL learners 
do not use enough or appropriate language learning strategies, especially in reading and writing. As writing skills in 
L1 (first/native language) could be transferred to the second language (Berman, 1994), ESL learners need to be 
made aware of the similarities and differences between the two languages. Teachers need to be aware of learners’ 
different learning preferences and introduce various writing strategies from which learners can choose and that best 
suit their writing styles. Self-efficacy has been one of the best predictors of academic performance. Thus, it is hoped 
that by training ESL learners effective writing strategies, their self-efficacy beliefs in writing could be increased. 
1.1 Problem statement 
Many ESL learners are often not aware of the appropriate strategies to use in ESL writing (Yang 2013;   Hamzah 
& Abdullah 2009; Sadi & Othman 2012). It is crucial that learners be taught explicitly on strategies that could 
enhance their writing. ESL learners can be trained on the use of effective writing strategies to increase their writing 
self-efficacy and in turn their writing performance. 
1.2 Research objectives 
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The objectives of this study are as follows: 
i. to investigate the levels of learners’ self-efficacy beliefs in writing; 
ii. to identify ESL writing strategies learners employ in writing expository writing; and  
iii. to investigate the effect (if any) of writing strategy training on learners’ expository writing performance 
2. Literature review 
2.1. Writing self-efficacy beliefs 
 
Social cognitive theory views self-efficacy as a person’s beliefs about his/her abilities. A person with high self-
efficacy beliefs is said to be able to persevere in the face of hardship in performing a task. Writing is a complicated 
and complex skill due to its non-linear process of planning, writing, revising and editing. Therefore, it is 
understandable why learners often face greater anxiety in a writing class in comparison to a mathematics class. For 
ESL learners, the complexity of the writing process is greater because apart from dealing with the mechanics of 
writing, they have to also deal with the language. Self-efficacy beliefs have been noted as one of the strongest 
predictor in writing performance (Klassen 2002). Many studies found a strong relationship between writing self-
efficacy beliefs and writing outcomes in academic setting (Garcia & de Caso 2006; Bruning & Horn 2000; Pajares 
2003; Pajares & Johnson 1996; Pajares & Valiente 1999; Rankin, Bruning & Timme 1994; Shell et al.1995). Hence, 
it is crucial that learners be made aware of their writing self-efficacy beliefs as their beliefs could directly influence 
their willingness to accomplish a task and subsequently their writing performance (Pajares & Valiente 2006). Parilah 
et al. (2011) conducted a study on 120 Malaysian ESL learners’ writing self-efficacy and found that the learners’ 
overall self-efficacy was at a moderate level, which paralleled their moderate level of writing performance. 
2.2. ESL writing strategies 
Among factors that affect ESL writing are language proficiency and writing strategies (Mu 2005). Many 
researchers (Arndt 1987; Beare 2000; Raimes 1985; Victori 1995 and Zamel 1982) claim that writing strategies is 
the variable that separates successful from less successful writers (Mu 2005).  Maarof & Murat (20103) found that 
secondary school ESL learners were moderate users of writing strategies. The study revealed that the most 
frequently used writing strategy was the while-writing strategy, whereas the revising strategy was the least used. The 
low proficiency and intermediate leaners were reported to have differed in the types of strategies used. An 
implication of the study is that ESL learners need to be encouraged to use a wide range of strategies to improve their 
writing. In another study on writing strategies of Malaysian ESL undergraduate engineering learners, Ridhuan et al. 
(2011) found that the learners generally employed cognitive, metacognitive and social strategies to generate ideas 
and to search for correct words or expressions. Another finding of the study was that the good learners differed from 
the weak ones in the amount of strategies used, reasons for their use, and in how they planned the strategies to solve 
problems regarding the writing task. This finding is similar to other studies (Sasaki 2000; Green & Oxford 1995; 
Kaylani 1996; Lan & Oxford 2003; Oxford 1996; Oxford & Ehrman 1995; Philips 1991) that showed the tendency 
for proficient learners to use more strategies efficiently than less proficient learners. 
 
3. Methodology 
This study will employ a mixed-method design. The quantitative part of the study will attempt to investigate the 
learners’ self-efficacy beliefs in writing and on their use of writing strategies. The qualitative part which comprises 
non-participant observation, semi-structured interviews with selected learners and the teacher, and document 
analysis, serve to further support then the quantitative data. A non-equivalent control group pretest/posttest design is 
used for the study. A class of 60 sixteen year old ESL learners will be given a 37-item Writing Self-Efficacy (WSE) 
pretest. This instrument is adapted from Bottomley, Henk & Melnick (1998). The Writing Strategy Questionnaire 
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(WSQ) will also be administered to the learners to identify the writing strategies they use in expository writing. The 
learners will be divided into two groups: a comparison group (CG) and a training group (TG) comprising 30 learners 
in each group. The training group will receive instruction on the use of Cognitive Strategy Instruction in Writing 
(CSIW) developed by Raphael & Englert (1990). The teachers who will teach the training group will be exposed to 
the CSIW in a 2-hour workshop to be conducted by the researcher. 
 
3.1. Instruments 
The Writing Self-Efficacy (WSE) questionnaire will be used to measure the learners’ writing self-efficacy. The 
questionnaire will be administered during the first week of the research period. The 37 items are based on the four 
scales proposed by Albert Bandura (1986) which measures self-efficacy. The four scales are General (GPR- 
Questions 3, 6, 12, 14, 16, 17, 18, 19) and Specific Progress (SPR- Questions 21, 24, 28, 30, 33, 35, 37), 
Observational Comparison (OC- Questions 1, 4, 8, 11, 15, 20, 22, 25, 29), Social Feedback (SF- Questions 5, 9, 10, 
13, 27, 32, 36), and Physiological States (PS- Questions 2, 7, 23, 26, 31, 34). Bottomley, Henk and Melnick 
(1998:296) reported strong reliability characteristics for each scale where “the Cronbach alpha reliability for 
Specific Progress (SPR), .89; Observational Comparison (OC), .90; Social Feedback (SF), .87; and Physiological 
States (PS), .91”.  
Both the groups (CG & TG) will be given the WSE survey. However, qualitative data will only be gathered from 
the training group. The semi-structured interviews for writing self-efficacy will be conducted in two stages. The first 
stage will be conducted following the administration of the Writing Self-Efficacy Scale. The teacher and three 
selected learners will be interviewed during the first week of the research period. Non-participant classroom 
observation will be conducted to gauge learners’ understanding and use of the strategies taught. The second stage of 
the interview will be carried out after the classroom observations to further support the researcher’s findings. 
To identify the writing strategies used by the ESL learners, a Writing Strategy Questionnaire adapted from Petric 
& Czarl (2003) will be administered to both groups. Both surveys (Writing Self-Efficacy and Writing Strategy) will 




This paper is a proposal for a study on ESL learners’ self-efficacy beliefs and strategy use in expository writing. 
The literature on ESL writing strategies has shown that exposing learners explicitly to writing strategies could help 
learners’ writing performance. It is hoped that with explicit training of the use of various strategies, learners will be 
able to choose the right type of strategies to help them become successful writers in the English as a second 
language classroom.  
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